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ean by Assessment for and of Learning

] our summary of the key differences between assessment for and of
ning.are those:assessments:that. happen after:learning.ds:.
red:to etermme Afit _dld__,ig_l.‘hey are used to make statements of
¢ status at a pomt in time to those outSIde the classroom, as when making
rrals or making decisions about programs. State assessments, local standard-
nd college admissions tests represent external examinations that do this. But
nduct assessments of learning within the classroom when we gather evidence
1e a student’s report card grade. Unit final exams and important projects often

!

ne reveals to students increments of achievement and how to do better the next :
. On these occasions, the grading function is laid aside. This is not about accountabil- |

those are assessments of learning. This is about getting better.

In other words, if we want to use assessment as a tool for lear mng, students need {o )

* Know where they're going
*  Know where they are now

¢ Know how to close the gap

You might be thinking assessment for and of learning sound like formatlve and summa-
tive assessment, If you are, you are correct. Assessinent:forlearning is also: calleds“forma-
tlve assessment -Assessment gf learning is also. called “summative’ .assessment.’
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g?':"',"fhpact of Assessment for Learning

i_fResearch evidence gathered around the world shows what happens to student achieve-
“ment when the principles of assessment for learning permeate the classroor environment.
Dozens of studies conducted at all levels of instruction offer evidence of strong achieve- -
ment gains in student performance as measured by standardized tests (Bloom, 1984; Black
& Wiliam, 1998; Black, 2008; Meisels, Atkins-Burnett, Xue, Bickel, & Hon, 2003; Rodriguiz,
2004) The:effectof ‘agsessraent for learnmg on: student achlevement is:some four: to five?

2001).5:,_ ducatlon come close ‘o  having:the:same;:level: of anact as.

But:the most-intriguing result is:that; while- all-students show-achievernent:gains; the:
largest gains accrue to thelowest-achievers:Everyone wins, with those who have the most
to win, winning the most.

We're used to thinking about assessmient as the measurer of impact of instructional |
interventions; we implement a new program or teaching strategy and then use assessment
to see how effective it was. In the case of assessment for learning, assessment becomes
not only the measurer of tmpact, but also the innovation that causes change in
student achievement; assessment is not just the index of change, it ¢s the change.

The Goal with Assessment for Learning
)

Assessment for learning practices use what is known about how the brain works, how we
learn, and how we are motivated to maximize learning. Sadler’s (1989) set of three require-
ments—éstudents know where they are going; where they-aremow; and how.to. close thegap |
between the two-“establishes the.conditions for students to feelin control oftheir environ: |
graent. Under these circumstances students can be challenged without being threatened.




